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ABSTRACT

~“This study investigates the_composing processes/
behaviors of 22 Filipino basic student wriiers enrclled
in English for academic study at the Polytechnic

University of the Philippines in relation to their

language proficiency, perceptions of writing in English

language, and writing experiences.

“The study made use of descriptive-normative and

case analytical approaches mainly _utilizing protocol
analysis. /Through‘protoco; anal?sis, identification
and description ¢f the various composing dimenéions or
behaviors~-iho1uding timeASpent’and rate of composing-—-—
were arrived at. “In addition, observations and in-

depth structured interviews were employed.

Seven kinds of data were analyzed in this study:

1) 'scores on the ESL Composition Tests; 2) scores on
NCEE and PUPCET Verbal Ability Tests; 3) responses to

the questionnaire items; 4) responses to the interview

on writing perceptions and writing experiences taken

from the tapes; 5) étudent—written product or drafts;
'6) student think-aloud protocols; and 7) responses to

the post composing interview questions.
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Group as well as case analysis revolved around the
jdentification of writing behaviors which were studied
in relation to language proficiency, perceptions of
writing in “the English language, and ‘ writing
experiences. The.eorrelational and comparative aspects
of” the study involved the composing processes of the
sﬁbjects, according to the variables mentiened,above,

“The. results reveal that for the samples, the mean

. composing. time is 57 minutes for an average length of

23 sentences or 444 words per essay——or a composing

; ratei’of elght words per mlnute " The mean pre-writing

time ‘for thls‘ group of college writers was eight

seconds " and the mean pre—writing activity took' one

ﬂsecond Oh‘ the average, these subjects engaged in

plann1ng 20 tlmes per composztlon On the average,

f1ve sentences were written without 1nterrupt10n while

three sentences were written immediately-—that is, with

no aetivities after the previous sentence. The sample
g?oup-héd two occurrences of reading . and rescanning of
the topic. quthermore,:reading/rescanning of words

and phrases, sentences or parts of sentences were done

“at‘ an average of 140 times _per essay. Only about one

‘third of the subjects reread/read the whole draft after

sentence ﬁ,‘as shown in the mean of 32 obtalned for

+
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these factors. The average occurrence of rehearsing

.was. 63 times. The mean total‘éditing opéréiions was

seven: a mean of two for editing within:. sentences; a
mean of five while reading over: and a mean of .23 or
less than one while editing between sentences.  The

mean total revising operations was five: a mean of two

for revisions within sentences: and a mean of four.

while reading over. On the averége; the gréup utilized
the native language (Filipino/Tagalog) only three times -
per essay. With regard to awareness of audience and.

pufpose, the subjects in the study obtained 'a mean of

four indicators. The 'subjects. did not engage in

concluding the composition activity -at all, as  was -

‘evident in the obtained mean score of .363--only six or

)

about one third of the subjects aCtuélly concluded; the
composition activity.
fIn " summary, & mean of 237 composing  strategies,

exclusive of awareness of audience and purpose

? indicators, was exhibited by the subjects%duringvrtheir

composing; . while a mean of 244 composing strategies,

'inclusive ‘of awareness of . audience ' and pUrpoée
indicators, was reached. _
It was further revealed that. thése Filipino : ESL

writers ' predominantly compoéed«in;agrédursive manner.
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. 0f all the composiﬁg dimensio;s_ employed by : the

beginning writers, it is reading and rescanning of

words, phrases, sentences or parts of sentences which

sustained them throughout the essayQ Revision, in
varying freqUenciés and forﬁs; was a étrategy utilized
by the subjects to correct insténces of error while
_reading over and while completing individual sentences.

The study vrevealed that the three | lahguage

characteristics were not signifiéaht with ‘regard to

Total Composing whether exclusive or inclusive of

AWéreness of Audience and Purpose Indicators and each
of the composing dimensiOné except'in the cases of two
éomposing variaﬁles, naﬁely Revisions While Reading
‘Over and Total Revisions. | ‘ |

It was gathered that.the computed r—values between

Langﬁage Proficiency and‘ Total Composing, whether

exclusive (r=.129, P.>.05) or inclusive (r=.106,

P,>L05) of Awareness of Audience and Purposé.and each
of the co?posing dimensions failed to reach the tabular
r—value atithe .05 1eve1._The ﬁomputed r-values between
Perceptions of Writing in English language wvs. Total

} -
Composing, whether exclusive (r=.169) or inclusive

1(r=.144) of Awareness of BAudience and Purpose

Indicators and each of the composing dimensions failed

e e 12
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to reach the taBular r-values at the .05 level, ranging
from . .116  £6 .921), except ' in the cases of two
composihg dimensions, namely: Revisions While Reading

Oover (r=—.424, P.>.05) and Total Revisions (r =—.459,

' P.>.05). Thé inversg relationship between Perceptions

“of Writing in English Language and Total Revisions and

Revisions While Reading Over indicates that basic ESL

writers'with less positive perceptions engaged in more

. revisions, while those with more positive perceptions

engaged in less revisions. More in-depth analysis shows
that the revisions engaged in by the‘ less positive

perception group involves only surface structures, and
. L

not cohteht. While the Computed r-values betweenb

‘Writing _ Experiences and Total Composing whether

exclusive (r=.219, P.>.05) or inclusive (r=.249,
P.>.03) of Awareness of Audience and Purpose Indicators

and each of the composing dimensions failed to vreachs

the tabular r-value at .05 level.

The multiple correlation (R) of the combination of

the three language characteristics vs. Total Composing

lProcess Exclusive of Awareness of Audience and Purpose

Indicators, and the multiple correlation (R) between

‘the combination wvs. the Total Composing Process

inclusive of Awareness of Audience and Purpose
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Indicators, are'.340 and .337, respectively——that is
with corresponding Fératioé ﬁhich are insignificant at.
.05 level. | |

in the study revealed that

Additional findings

there is no significant difference in 'the composing.

processes of the subjects when grouped on the bases of

" mean

language proficienqy, ”pertéptions of writing in

English, and writing experiences.
The “computed t-values for the significance of the

difference in the mean scores of the high proficient

group and less proficient group across the 28 variables

did not reach the level of significande. The t-test

obtained for the significance of the difference in the
scores of the . more positive and the less
perceptive group acrossbthe 28 Qariables did not reach,
the level of significance, eicept in the cases of
Revisions While Reading Over and‘Total Revisions; whilep
the t—-test obtained between the more eXtensive and lesé
extensive group across the 28 variables did not 'redch
the required level of significance.

The above ‘findings' clearly reveai several |
1it has been reconfirmed thaﬁ writing is predominantly

recursive and irregular, and requires reexamination
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among composition teachérs——thus téachers must consider
this recursiveness; 2) That ‘basic writers should not.
have the misconception thﬁf Writers know the .form
bgfore they know»the content, nor the impressioh that

writers know exactly what they are going to say ‘before N

“they say it; 3) That the mean prewriting time for the -

22 ESL writers was very brief and the mean prewriting

strategies or techniques were too limited to facilitate

- student ‘COmposihg processes——thus students need to be

taught how to  explore a topic, .develop ideas, and

discover relatibnshiﬁs before writing:; 4) That with

regard to other compoéing,strategies-which were found

to be limited in frequency, theré is a need for the

students to better understand thevprocéss of writing;

5) That since there were no major reformulations made
in the students' draft, the subjects did not have a
full understanding of what elements constitute goodﬁ
writing-—so there should be a reformulation of ideas‘
for ESL basic writers to be trained along thiS"Aspect;
6) That the use of Lj builds students' self-confidence,
aﬁd ‘there is a need to provide basﬁc ESL wfiters
opportunities to use L4 in their LQ writing; - 7) ‘Thaﬁ
consideration} of purpose and audience by ESL fwriters

indicates a need for most beginning";composition

xxviii
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students to adopt another frame of reference in

compbsing essays; 8) That very limited occurrences for»

editing and revising activities imply that  students
lacked knowledge about theée dimensions of‘»composing,
and must be taught how to behave along these 'writing
'&imensions{,.9) That basic ESL "writers, similar @ to
native speakers of English., demonstrated a variety ‘of

composing behaviors differing in freqhency while they

also exhibited recursive writing-——this implies that

Filipine ESL students can be tagght more effective
writing strategies such as planﬁing, rehearsing,
rescanning, editing aﬁd revising: 10) That language
proficiency did not correlate significantly with any
of the composing dimensions, implying that syntax,
vocabulary, and rhetorical forms, though important

features of writing, are not ends but rather means with

which to better express one's meaning, and that the

aspects of linguistic competence need not be given much
consideration to the point of neglecting the writing
process itself; 11) That similar to language

proficiency, perceptions of writing in the English
}

‘languagé and writing experiences did not correlate

significantly with the composing process——thus, these

~three variables need not be considered as criteria for




DE LA SALLE UNIVERSITY

success in composing, but a uniform approach for
teaching composition and a single set of instructional
materials is required; and, 12). That since no
significant differences in the composing behaviors of
ESL writers when grouped on the bases of language
proficiency, perceptions of writing in English language
and writing experiences were noted, handling classes in
compeosition writing need not <call for heterogencus

classroom groupings.

Conclusions:

The following conclusions can be drawn regarding
the preceeding findings: 1) The very brief span of
time the subjects spent for total composing and pre-
writing might suggest the studantszs' lack of commitment
to the writing; 2) Planning is either mental or verbal:;
3) The subjects did not exert considerable efforts to
produce satisfactory essays and did not have a -full
uﬁderstanding of what elements constituted good
writing; 4) The occurrences of reading, rescanning and
rereading, though few, served the subjects as
"“"breathing space" for revisions and for creating,
organizing and clarifying structure: &) Rehearsing

behavior occurred either verbal or written, though with

®RE .
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few occurrences; 6) Editing done by the subjécts;

though not occurring often, took the form of.checks— Qh'

" syntax or lexicon, especially with word choice, while

. revisions 'like editing, though done less by the

subjects, suggest that revising was a familiar writing

strategy: 8) The use of Lj, though very limited,

;haétened the composing process in Lo 9) The subjects’

considered purpose and audience--which partly
characterized them dé "good writers"; 10) Concluding

and submitting the essay was also.done quite rapidly,

: which suggests that the subjects were glad the task was

over and they were eager to leave.

It may further be concluded that: 1) The degree of
recursiveness differs among ESL basic writers; 2) The"

genre dictated by the topic or title, and the interest.

of the writer in the topic, determine the kind of }5

'composing strategy‘the basic ESL writers use and the

fteduepcy with which they employ certain combosing

| dimensions; and 3) The use of Ly and considefatién of

) audiencep-and purﬁose facilitate ESL writers in  their

composing.
: Thé'\follOwing _generalizgtions can likewise Dbe
made:A'l) That the variable. Language Proficiency has a

very léw.predictiVe"Vaiidityvfor total composing and

.xixir;
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other writing strategies; 2) That the variable,

Perceptions of Writing in the English language is not

a vYeliable predictor for total composing band other'
writing dimension gxcept in the cases of revisions
while reaaing over and tctal revisions; é) That the
variable, ~Writir"ig Experiences ‘is not,‘ah ~effective

predictor for Total Composing and other writing -

“behaviors; and ‘4);,'That language - proficiency,

perceptions of writing'in English language'énd writing

experiences, taken as a team, does not contribute

‘'significantly to the determination of . the composing

process.

Furthermore. - the 'following hypotheses ‘are |

accepted: 1) That there is no Significant difference

in the mean scores of the high .and. low proficient

'gfoups'in TotalLComposing and in thefvarious .composing

dimensions; 2} That there is no sighificant difference
in - the mean scores of the more and less positive
pefceptioh groups iQ'Tdtal Coﬁposing §nd in the various

composing dimensions, except in the ‘cases of Total

,Revisions and Revisions while Reading Over; and 3)

That there is no significant difference in the mean
scores of the more extensive and the less extensive

writing experiences groups in Total Composing as well

wexii
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és'in‘any of the composing dimensioné.

The following recémmendétions are therefore
provided by the reseafcher:'"l) Basic  ESL wfiters
need to spend ample time in composing. and if they are
givén{‘hore time to spend on the ‘composition} they
‘shoﬁld, focus on the content rather than on minor
aSpects of form; 2) *Students of basic writing need to
be‘motivéted’to spend more time in pfe—writing'for them

‘to_maké certain decisions,‘eSpecialiy if they have not

accumulated information on the topic assigned; 3) -

Beginning  student writers need to Dbe given

oppoffunities to do considerable planning, both mental

'-and.VVe:bal{ 4L.Similar‘basic ESL writers should be

‘taught”fo‘engége'in-majof feformulations to aid them in
compésing, not 6n1y for them t¢ engage in mefe additioh
of ideas but, a1so for;ftﬁem‘ to have a = smoother
traﬁsi£i6ﬁ_jfrom‘v;ough -draft - to final draft; 3)

Stu&ents of basic writing»need‘to‘be taught reading/

rescanning Sf topic as a means for them to generate

| ideagz 6) .Basic ESL writers should be given . an

vopportunity to rehearse and verbalize ideas before
putting them into writing:; 7) Basic ESL writers should
be taught not tb misintefpret editing or revisingé—they

need to be taught how to make major and minor revisions

Cxwwiil
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in the text: 8) Basic ESL writers need not  Dbe
discouraged in the use of L1 in composing in English,

but must be provided with a more ample Vocabulary and

sufficient ideas to be able to compose better——more -

research on the influence of Ly to Lo writing is

needed; 9) Awareness of Audience and Pdrpdse needs to

be reinforced among basic ESL writers; 10) - Basic ESL-

vwriters should be taught .to conclude and compose in a

relaxed manner, their belief that writing for schooll
assignments as something which musg‘be‘done for‘ others—'

needs to be corrected, and the tension they feel during

writing should be remedied; and 11) Basic ESL writers

need to be motivated to engage in numerous, as well as .

efficient, composing strategies.

Other recommendations from this study are that: 1)
Individual writers need to be motivated to ‘express
their individuality in the assigned writing task; 2)

They should be encouraged to get involved in writing'as

a continuing attempt to discover what they want to say:'

3) They need to be taught about  certain identifiable:

steps associateﬁ With writing which are recurring and

H

can be repeated'inﬂthe same or’different ordef.'

It is furﬁhér redommended that: 1) Llanguage

proficiency. perceptions of writing - in. the English*
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language,‘ and writing experiences, whethef : taken

' individually or collectively, should not be dséd as a

basis for determining the basic’ESL writers' composing

prdcesses; 2)‘Furthef exploration ihto the potential

| predictérs of total composing due to efficient

strategies, not only"to the extent o¢f the procesS>

“involved, is necessary; 3) The validity of individual

déscriptions within categories in the three predictor
variables makes the identification of related factors
to  the composing process and ;various dimensions
impossiblé—~hence, there is a need to determine the

true | bases  for  measuring language proficiency,

: perCebtions of writing in English language, and writiﬁg

' eXperiénces; and~ 4) Techniques and instruments for

certain 'possible correlates of the composing‘ process

are still in the infarcy . stage——hence, further

refinément regardiﬁé"this aspect needs to be done. -
Finally, this researcher suggests the following:s“k

1) Factors that are highly significant in predicting.

"the composing process - -should be_looked into for further
Irefinement, vand an‘objective assessment of dependent

© variables with respect to composing processes and

-

dimensions needs to be delineated in future research;

2) Findings that basic ESL writers with less positive
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- perceptions of writing inﬂEnglish language éngaged in

"} ‘more revisions, while those with more - positive

- perceptions of writing in English language engaged in

less’  revisions, needs further  research. The

‘fjfesearcher's belief that more positive peréeption'

-g#éupsﬁhave developed confidence‘$nd consistency in the

use of Ly requires a more scientific basis, and hence a

S

‘gﬁéeq*EOr more in-depth linguistic investigations.

ak
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